AutoSkill

A helping hand for literacy

The AutoSkill® Academy of READING®
Relationship to the Federal Education Focus

Federal Focus

When discussing the Federal Education Focus, two pieces of legislation dominate the landscape — IDEA and NCLB. These reauthorizations
were designed to complement each other with references in both to students and students with specific learning disabilities. In addition, both were
designed to: 1) foster a standards-based reform agenda, 2) provide for early interventions, and 3) increase flexibility for local school districts. A
part of increased flexibility is the ability to combine funds to purchase curriculum interventions and products such as, AutoSkill® Academy of
READING®. Highlighting the individual features and the intersection of both reauthorizations provide the foundation for establishing the
relationship between the Federal Education Focus and AutoSkill Academy of READING. The attached Federal Focus Matrix was created to
exemplify this relationship.

IDEA

In December 2004, President Bush signed the reauthorization of the Individuals with Disabilities Education Act of 2004 (IDEA). The final
regulations of this act were published on August 14, 2006. The focus of this reauthorization was to expand the 1997 reauthorization and to ensure
all students with disabilities are integrated within a standards-based reform agenda. The reauthorization also focuses on the IEP process, due
process, discipline provisions, funding procedures, professional development, and parental involvement. Specific items related to curriculum
interventions include:

new definitions of terms that relate to NCLB terms, such as core academic subjects, highly qualified, and scientifically-based research,
access to, participation in, and monitored progress of highly qualified general education curriculum taught by highly qualified teachers,
performance expectations and measurable goals that align to state or local standards that apply to all students, and

the integration of technology, development and use of assistive devices, and access to various formats of instructional materials provided
in the general classroom, as necessary to promote the academic growth of the special needs student.

Early intervening services

The final regulations incorporate new requirements regarding the identification of children with specific learning disabilities (SLD) and early
intervening services (EIS). Procedures other than the discrepancy model may be used including allowing a local educational agency to consider a
child’'s response to scientific, research based intervention (Response to Intervention) as part of the SLD determination process. Not more than
15% of the local educational agency’s IDEA Part B funds can be used to develop and implement early intervening services. These funds must be
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used to supplement NCLB funds, for the activities and services assisted under the early intervening services provisions; however, IDEA Part B
funds cannot supplant the designated NCLB funds. The Office of Special Education created a video that provides details about early intervening
services, Response-to-Intervention, and their relationships to NCLB. This video can be viewed at:
http://idea.ed.gov/explore/view/p/%2Croot%2Cdynamic%2CVideoClips%2C16%2C

NCLB
In January 2002, President Bush signed the reauthorization of the Elementary and Secondary Education Act of 1965 (ESEA) known officially as
the No Child Left Behind Act of 2001 (NCLB). The focus of this reauthorization was to encourage all states to pursue a standards-based reform

agenda and includes:

high academic standards for all students and the opportunity for students to obtain a quality education and reach proficiency on
challenging state academic standards and assessments,

an emphasis on using instructional strategies based on scientific research and proven to work,

increased flexibility for local schools to provide additional instructional staff, professional development, extended-time programs, and other
strategies in order to increase student achievement,

greater accountability for results as measured by student performance on standardized tests and reporting of the results, and

enhanced parental involvement and options.

NCLB is divided into ten sections; Title | is the largest section. The major difference between this reauthorization and previous reauthorizations of
ESEA is this reauthorization impacts all schools and teachers and not just Title | schools. The focus is on all students and it seeks to close the
achievement gap between children who live in poverty and their peers.

IDEA and NCLB
One of the underlying intents of the IDEA reauthorization was to coordinate the improvement efforts outlined within NCLB. To reinforce this
coordination, the language and intent of the IDEA reauthorization frequently parallels the language and intent of NCLB. Some similarities are:

high expectations for all students related to challenging state academic standards and assessments,

early interventions and supports to provide all students an opportunity to succeed prior to going through the IEP process,

proven methods of reading and mathematics instruction backed by scientific research,

highly qualified teachers and instructional methods including support for intensive pre-service preparation and professional development,
stringent state and school district accountability for and the reporting of the academic progress of all students including students with
disabilities, and

expanded inclusion of parents in their student’s education.

Specific details regarding IDEA, video presentations, FAQs, and a synopsis of the reauthorization are located at: idea.ed.gov.
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AutoSkill Federal Focus Matrix

AutoSkill Academy of READING is an award-winning, research-based intervention technology solution to help struggling students become
proficient readers. The program was developed with the federal focus in mind, incorporating 1) high quality content, 2) best educational practices,
3) correlations to challenging standards and assessments, 4) scientifically researched based interventions, and 5) extensive management and

reporting features. The following matrix includes key concepts excerpted from both IDEA and NCLB. These key concepts are correlated to
features found within Academy of READING.
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The AutoSkill® Academy of READING®
Federal Focus Matrix

Federal Focus Check List

AutoSkill Academy of READING

1. Scientifically-Based Research

IDEA embraces the definition of scientifically-based research as defined
by ESEA (IDEA 300/300.35).

The basic definition of scientifically-based research is “research that
involves the application of rigorous, systematic, and objective
procedures to obtain reliable and valid knowledge relevant to education
activities and programs.”

Special education

Both the House and Senate committees recommending the IDEA
reauthorization recognized the growing body of scientific research
supporting methods, for example, Response to Intervention, for the
identification of SLD students from those students whose learning
difficulties could be resolved through scientifically-based, general
education intervention. In part, because of this recognition and also
because of the emphasis of scientifically-based research throughout
NCLB, scientifically-based research is now an integral part of special
education. It is included:

- prior to the identification of SLD — in the form of early intervention
services (EIS),

- during the special education placement process - student data
resulting from EIS is presented as part of the placement meeting,

- in the course of the IEP planning process — scientifically-based
research should permeate special education intervention programs,
and

- throughout the monitoring and re-assessment of student IEP goals
and reporting.

NCLB requires the use of research-based interventions,
curriculum, and practices (Title 1/D/665/b/2/D). Its accountability

1. Scientifically-Based Research

Thousands of schools and districts across North America continue to
achieve outstanding results using AutoSkill solutions as part of their
strategy. In support of scientifically-based research, AutoSkill posts
efficacy studies, case studies, and success stories on its website. This
information can be searched, examined, and downloaded by regional
areas, implementation type, and student populations. AutoSkill provides
a detailed research analysis entitled, Focus on Research — a study of
the validation of effective reading programs and the development of the
AutoSkill Academy of READING.

The Academy of READING is a proven reading intervention approach
based on original neuroscience research and 17 years of classroom
results. The methodology incorporates instructional and behavioral
principles to address skills development and learner motivation, while
providing intervention strategies to help districts and schools achieve
their adequate yearly progress (AYP) goals.

The overall program methodology, steeped in scientifically-based
research:

- features original, neuroscience research and computer-assisted
subskills training research,

- incorporates a pedagogical model using task-analysis to break skills
down into simpler components, a sequential approach to build
decoding and oral reading fluency, and positive feedback and
motivational elements to boost confidence and self-esteem, and

- demonstrates efficacy results in classrooms showing students
achieving significant math gains in as little as 10 hours of time on
task.

The Academy of READING can be used as an early intervention
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requirements convey consequences to those schools that continually
fail to improve student achievement as a result of using programs and
practices for which there is no evidence of success. In addition, NCLB
emphasizes conducting research on and promoting the demonstration
and use of innovative, emerging, and universally designed technologies
for children with disabilities, by improving the transfer of technology
from research and development to practice (Title I/D/674/b/2/A).

A reading intervention program considered for IDEA and NCLB should
address scientifically-based research and how it is used in its
development and implementation to assist students toward achieving
academic success

service/Response to Intervention program and also can be used as a
SLD curriculum intervention. Student data resulting from the program’s
use can be applied as part of the SLD identification process and IEP
planning. AutoSkill's data collection and recording can effectively
monitor student progress, re-assessing IEP goals, and provide
necessary state data accountability requirements.

Academy of READING clearly demonstrates the transfer of
scientifically-based research and technological development into
educational practice — a practice proven to drive individualized student
academic success.

2. High Academic Standards

The term core academic subjects means "English, reading or
language arts, mathematics, science, foreign languages, civics and
government, economics, arts, history, and geography" (IDEA
300/A/300.10 and Title I/A/602/4).

A major tenant of NCLB is high academic standards for all students and
the opportunity for students to obtain a quality education and reach
proficiency on challenging state academic standards and assessments
(Title I/B/612/a/16/Clii/ll). NCLB states that all students include at-risk
students, students with learning disabilities, and ELL students.

Previous to the current IDEA reauthorization, there was considerable
discussion and criticism revolving around the practice of “watering
down” curriculum for students with specific learning disabilities —
consequently implying that this practice hinders student academic
growth. IDEA absorbed the NCLB tenants of high standards in the core
academic subjects to ensure all special education students have
access and involvement in a high quality, challenging general
curriculum. Modifications and adaptations of the curriculum are allowed
only under special conditions.

This premise is stated in the Federal Register, “As required in sub-
section, 300.320(a), each child’s IEP must include annual goals to
enable the child to be involved in and make progress in the general

2. High Academic Standards

The Academy of READING uses a patented methodology with an
adaptive intervention engine, skill mastery based on automaticity, and
motivational principles to build fluency in the foundation skills of
reading. The skill mastery is focused on the five core areas identified by
the National Reading Panel (NRP): phonemic awareness, phonics,
fluency, vocabulary and comprehension:

1) Phonemic awareness: Comprehensive phonemic
awareness training follows a task analysis approach in
which the awareness of phonemes is trained in small,
individual unit presented in an order that is in line with the
natural developmental sequence of the learner. Students
begin with matching words that rhyme, moving on to
matching words with the same beginning, then ending, then
middle sounds. Students progress to matching words with
sounds in the beginning, ending and middle position. Then,
exercises requiring the blending of three then four
phonemes are followed by exercises requiring the
segmentation of words with three then four phonemes.

2) Phonics and Sound-Symbol Association: Structured
development of sound-symbol association knowledge is
developed through exercises found in Letter-Sound Match
training, where students work with letters, letter
combinations and words. Activities include blending and
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education curriculum, and a statement of the special education and
related services and supplementary aids and services to enable the
child to be involved and make progress in the general education
curriculum. It would, therefore, be inconsistent and contrary to the
purposes of the Act for the definition of core academic subjects to be
different for students who are functioning below grade level.”

Content alignment

Aligning curriculum to standards is a component of high academic
standards. The National Reading Panel identified five core areas that
must be addressed: phonemic and graphophonemic awareness,
phonics, fluent and accurate decoding, vocabulary development and
specific comprehension skills. Title | of NCLB specifically requires
focus and proficiency in these core areas.

Supporting this concept, NCLB promotes improved alignment and
compatibility of general and special education reforms concerned with
curricular and instructional reform (Title I/D/663/c/3). It also requires the
alignment of alternate assessments and alternative achievement
standards to state academic content standards in reading,
mathematics, and science (Title I/D/664/c/3).

Even though IDEA allows for specially designed instruction —
“adapting, as appropriate to the needs of an eligible children, the
content, methodology, or delivery of instruction as long as it addresses
the unique needs of the child that result from the child’s disability”, it still
reinforces curriculum alignment to standards as it “ensures access of
the child to the general curriculum, so that the child can meet the
education standards within the jurisdiction of the public agency that
apply to all students” (IDEA 300/A/300.39/b/3).

A reading intervention program considered for IDEA and NCLB must
provide the process for all students to experience a quality education
and reach proficiency on challenging state academic standards and
assessments.

Reading and math connection

Both IDEA and NCLB spotlight the core academic areas of reading and
mathematics. NCLB described its Reading First program as the
academic cornerstone of the entire act. Title | specifically references
scientifically-based reading instruction, including early literacy

3)

4)

5)

word building. Students who work through these exercises
not only reinforce their phonological awareness but also
develop their grapho-phonemic knowledge.

Decoding and Fluency: In the reading sub-skills section of
the Academy of READING, letters, letter combinations,
syllables progressing to words of different phonetic patterns
and complexity, phrases, sentences and finally paragraphs
are learned to a level of fluency and accuracy through
visual matching, auditory-visual matching and oral reading
practice. Targeted oral reading fluency activities offer
students the opportunity to hear modeled fluent reading,
rehearse and record text passages of various lengths and
complexities and self-evaluate their recorded readings.
Vocabulary: The Academy of READING develops a
student’s listening and writing vocabulary through repeated
exposure to the visual and auditory-visual matching of high-
frequency syllables and words.. These exercises allow
students to develop a strong awareness of English
orthography (spelling patterns). Speaking and reading
vocabulary is developed through the Oral Reading Subskills
training module in which students must accurately and
fluently read aloud high-frequency letter combinations,
pseudo-words, words, phrases and sentences. The
Academy of READING includes a large bank of silent and
oral reading paragraphs to help students learn new
vocabulary. The paragraph content covers a variety of high-
interest content areas and genres that align to language
arts content standards. Key words in the text are
highlighted and clickable to reveal definitions, use in a
sentence and graphical representations to ensure
understanding.

Comprehension: Exercises help students develop expected
learning outcomes and strategies for better comprehension,
including, for example, the development of a reading
vocabulary, and the ability to identify the main idea and
author’s purpose, literary devices, understand relationships,
causes and effects, make inferences, note specific facts
and details, and retain information. Paragraph content
covers a variety of high-interest content areas and genres
that align to language arts content standards. Key words in
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instruction. The Striving Reader legislation takes what is learned in
Reading First (grades K-3) and applies the same principles in grades 4-
12. IDEA Section 300.339 references reading comprehension, basic
reading skills, and reading fluency.

Research indicates that many students who experience difficulty
learning to read also experience difficulties learning math. Conversely,
children diagnosed with math disabilities have difficulties learning to
read. Research literature is beginning to uncover what appears to be a
significant correlation between the challenges students face when
acquiring both reading and math skills. This analysis of research
findings suggests the rationale for a strong reading and math
connection as part of an intervention strategy.

the text are highlighted and clickable to reveal definitions,
use in a sentence and graphical representations to ensure
understanding.

Academy of READING was developed from original, neuroscience
research and patented algorithms for subskills diagnosis. Its
pedagogical model incorporates task-analysis to break skills down into
simpler components, automaticity to build fluency, and positive
feedback and motivational elements to boost confidence and self-
esteem.

These foundation skills are presented to both general education and
special education students. The methods of presentation and the
flexibility of the program tailor student instruction without “watering
down” the curriculum. The program respects high quality academic
standards.

Content alignment to standards
The program is designed to serve as a powerful curriculum
enhancement tool.

The Academy of READING increases the teacher’s instructional
classroom time by using the software to provide students the training
and practice on basic functional skills needed to reach automaticity.

Academy of READING provides the process for all students to
experience a quality education and reach proficiency on challenging
state academic standards and assessments.

The Academy of READING aligns to curriculum requirements, including
California, Nevada, Texas, Florida and Oregon. Alignments for these
and other states are available upon request.

Reading and the cross-curricular connection

Research findings suggests that students with reading disabilities, or
students demonstrating poor reading ability, likely experience similar
difficulties in acquiring mathematical knowledge. Even if these students
are not experiencing difficulty with math now, research indicates that
they will eventually.
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The Academy of READING incorporates these proven methods to help

students read cross-curricular content:

- using a design with these students in mind,

- incorporating key learning principles in an instructional methodology
sensitive to the needs of struggling students,

- building upon a proven track record of reversing the downward spiral
of academic failure, and

. offering the Academy of MATH as part of the Academy Suite, with
read-aloud support for struggling readers.

As required by NCLB, Academy of READING considers the
convergence of reading and math research best practice strategies
through the incorporation of best practices in instruction and the
inclusion of cross-curricular activities.

3. Performance Goals and Indicators/Assessments

Both IDEA and NCLB require performance goals for children with
disabilities. IDEA requires established goals for the performance of
children with disabilities that are the same as the state’s objectives for
progress by children in its definition of adequate yearly progress,
including the state’s objectives for progress by children with disabilities
(IDEA 300/B/200.157/a).

NCLB requires performance goals for children with disabilities (Title
I/B/612/a/15). These performance goals are the same as the state®
definition of adequate yearly progress (AYP), including the state®
objectives for progress by children with disabilities, under section
1111(b)(2)(C) of the Elementary and Secondary Education Act of 1965.
In addition, the state must establish performance indicators that will be
used to assess progress toward achieving the goals including
measurable annual objectives for progress by children with disabilities.

Assessments

A key component of any intervention, assessment is used to determine
and monitor educational goals and progress. IDEA uses evaluation data
for the purpose of determining if a child is a child with disability and
expects evaluators to draw upon information from a variety of sources,

3. Performance Goals and Indicators/Assessments

AutoSkill has a long history of helping students acquire complex skills
by breaking skills into manageable component skills, training students
to a level of proficiency and moving them forward, and celebrating each
incremental step along the developmental continuum. The Academy of
READING uses a three step approach to obtain reading proficiency:
Prescribe, Monitor, and Intervene.

Step One: Prescribe - Automated placement tests provide a snapshot of
each student’s reading abilities relative to their grade in order to
prescribe an Individualized Training Program (ITP). Students progress
at their own pace, filling in skill gaps to achieve fluency. Students can
view their progress and are rewarded with certificates for mastery of
skills.

Step Two: Monitor - Student progress is closely monitored by the
program to identify data on common errors, response times, and skills
mastered. Teachers can monitor progress in real-time and make any
necessary adjustments. The program automatically updates teacher
records regarding student status on a particular skill. Student
information is captured in student, classroom, school-level and district-
level reports and is available to educators and administrators.
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including aptitude and achievement tests, parent input, and teacher
recommendations. The evaluation team must ensure that the
information obtained from all the sources is documented and carefully
considered (IDEA 300/D/300.306/c). NCLB states the use of a variety of
assessment tools and strategies to gather relevant functional,
developmental, and academic information, including information
provided by the parent (Title I/B/614/b/2/A).

Alternative assessments

Both IDEA and NCLB provide alternate assessments if the student’s
IEP Team determines that the child can not participate in a particular
state or district-wide assessment of student achievement (IDEA
300/300.320/a/6/ii/A and Title 1/B/614/d/1/A/i/V/bb).

A mathematics intervention program considered for IDEA and NCLB
should consider methods of:

- identifying student performance goals,

- monitoring indicators of student success and/or areas of concern, and

- assessing the intervention in relation to state or district-wide annual
objectives.

Step Three: Intervene - The Academy of READING uses monitoring
information to intervene as required during student training. Based on
the interaction between the student and the program, training is
dynamically modified to meet individual student needs. For example,
the program can:

- accelerate students through skills where proficiency is demonstrated,
- provide students with reinforcement or review difficult concepts, and
- pause for “teacher time” to fill gaps in student knowledge.

The Academy of READING uses automated placement tests to identify
performance goals and create an Individual Training Plan tailored to an
individual student’s strengths and weaknesses. The program monitors
the indicators of the student’s training progress and automatically
notifies the teacher of the student’s status (for example: mastery,
review, needs teacher help). The program’s assessment capabilities
can be correlated to the basic foundational skills residing in state or
district-wide annual objectives.

4. Accountability/Adequate Yearly Progress (AYP)

IDEA requires that all SLD students must meet the same state’s
objectives for progress by children in its definition of adequate yearly
progress (AYP) including the state’s objectives for progress by children
with disabilities (IDEA 300/B/300.157/a/2).

IDEA also requires data-based documentation of repeated
assessments of achievement at reasonable intervals, reflecting formal
assessment of student progress during instruction, which was provided
to demonstrate the child’s progress (IDEA 300.309/b/2).

NCLB requires a description of how the child’s progress toward meeting
the annual goals will be measured and when periodic reports on the
progress the child is making toward meeting the annual goals (such as
through the use of quarterly or other periodic reports, concurrent with
the issuance of report cards) will be provided (NCLB 614/d/1/A/i/l).

4. Accountability/Adequate Yearly Progress (AYP)

Academy of READING features a comprehensive suite of reports, all
accessible within the product to provide gains, test results, and
progress data in consistent summarized formats that eliminate time-
consuming manual data consolidation. The program features
instructional reports by student and class for educators, as well as
accountability reporting at the school level for administrators. NCLB
data can be easily entered and accessed for each student, making
disaggregate data reporting much simpler task.

Specifically, the management system for the Academy of READING
provides the following information:

- Student Personal Information — tracks demographic information
needed for NCLB, school and district-wide management
- Student Training Monitor — tracks student’s Individualized Training
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A reading intervention program considered for IDEA and NCLB should
demonstrate it can:

- meet the same state’s objectives for progress by children in its
definition of adequate yearly progress (AYP) including the state’s
objectives for progress by children with disabilities and

- provide the required data-based documentation of repeated
assessments of achievement at reasonable intervals, reflecting formal
assessment of student progress during instruction, which was
provided to demonstrate the child’'s progress.

Program through:

- an easy-to-view classroom overview including all student names,
log-in information, current skill activity, trial number, and progress.
This enables teachers to plan activities, for example, scheduling
time with individual students.

- a student progress view including specific details on student
training progress, pacing, details on each intervention, trial dates,
time in trials, correct trials, error identification, and pace.

Academy of READING collects data needed for both IDEA and NCLB
including:

- demographic data on students

- adequate yearly progress (AYP)

- data-based documentation of repeated assessments of achievement
at reasonable intervals, reflecting formal assessment of student
progress during instruction

5. Instructional Methodology

IDEA regulations discuss specially designed instruction. The definition
of special designed instruction means “adapting, as appropriate the
needs of an eligible child under this part, the content, methodology, or
delivery of instruction” to:

- address the unique needs of the child that result from the child’s
disability and

- ensure access of the child to the general curriculum, so that the child
can meet the educational standards within the jurisdiction of the
public agency that apply to all children (IDEA 300/A/300.39/b/3).

To improve teaching practices and student academic achievement, the
NCLB regulations discuss:

- effective instructional strategies, methods, and skills,

- the use of state academic content standards and student academic
achievement and functional standards, and

- state assessments (Title I/D/654/a/3/Aii).

5. Instructional Methodology

Academy of READING provides opportunities for educators to adapt
instruction through the program’s instructional methodology, design,
and flexibility. Simultaneously, SLD students receive the same
standards-base content as all the children participating in the
intervention. The instructional methodology, design, and flexibility
elements are critical to the program and are the essences of the
program’s success.

Academy of READING's instructional methodology offers a structured
and sequential training program that targets skills for proficient reading:
phonemic awareness, sound symbol association; phonics and
decoding; vocabulary; and comprehension. It accomplishes this
through:

- sequential skills training: sound match, letter-sound match, visual
match, auditory-visual match, oral fluency, and silent reading
comprehension training.

“practice-makes-proficient” philosophy
- mastery learning approach complete with positive and instructive
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Technology

Technology plays an important role in specially designed instruction.
Technology enables and encourages instructional modifications to suit
specific learning styles. Technology can be part of a flexible software
design, calculators, or specific adaptive devices.

Software programs are particularly well-suited to literacy intervention.
Generally, most students who lack foundation skills are also dealing
with the emotional impact of embarrassment and frustration — often
having failed for years. Research demonstrates that students find it less
intimidating to work on problem areas in a computer program
environment.

IDEA supports the use of technology, including technology with
universal design principles and assistive technology devices, to
maximize accessibility to the general education curriculum for children
with disabilities (IDEA 300/G/200.704/b/4/v). This same statement is
found in the NCLB reauthorization (Title I/B/611/e/2/C/v).

NCLB encourages and allows “students to use instructional technology
that provides individualized instruction” (Title I/D/665/b/2/E). The
reauthorization encourages the use of “assistive technology devises
and means any item, piece of equipment, or product system, whether
acquired commercially off the shelf, modified, or customized, that is
used to increase, maintain, or improve functional capabilities of a child
with a disability” (Title I/A/602/1 and Title I/D/673/b/3).

Blind and print disabilities notation

IDEA clearly requires that states adopt the National Instructional
Materials Accessibility Standard (NIMAS), published as appendix C to
part 300, for the purposes of providing instructional materials to blind
persons or other persons with print disabilities, in a timely manner after
publication of the NIMAS in the Federal Register on July 19, 2006
(IDEA 300/B/200.172/a/1).

A reading intervention program considered for IDEA and NCLB should
address specifically designed instruction including the use of
technology as necessary to support student’s efforts in meeting
educational academic standards.

feedback to encourage and maintain student motivation to achieve
automaticity to ensure robust and permanent skills development

It is important to recognize that each of these essential components is
not a discrete or individual skill, nor do they compete for instructional
attention. These components are interwoven throughout the program.
Individualized instruction lets students systematically target areas of
weakness while teachers can facilitate learning where they are needed
the most.

Technology

Academy of READING makes use of technology and provides varied
learning environments to help students. Age-appropriate content,
interfaces, and graphical elements create an optimal learning
environment for students from K-12. Students start on “easier” material
and work through content, celebrating success along the way. Positive
feedback and motivational “buddy” characters keep students focused
on learning.

Throughout the intervention, students participate in a variety of
instructional approaches, participating in interactive tutorials, answering
multiple-choice questions, and entering answers

Academy of READING's flexibility encourages specifically designed
instruction for students. The software program maximizes the use of
technology in order to support student’s efforts in meeting educational
academic standards. The program offers a cost-effective method to
extend the reach of teachers and increase their capacity to meet the
needs of struggling learners by providing a virtual reading specialist for
every student.
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6. Records and Reporting

Records

IDEA regulates monitored compliance through procedures such as
written reports, on-sites visits, and parent questionnaires (IDEA
300/B/200.147/a). NCLB requires a description of how the child’s
progress toward meeting the annual goals will be measured and when
periodic reports on the progress the child is making toward meeting
annual goals will be reported (Title 1/B/614/d/1/A/i/).

Reporting

IDEA and NCLB clearly describes public reporting of student academic
achievement (IDEA 300/F/200.602/b and Title 1/B/616/b/2/C). The state
must:

- report annually to the public on the performance of each LEA on the
targets in the state’s performance plan, and

- make the state’s performance plan available through public means,
including by posting on the website or the SEA, distribution to the
media, and distribution through public agencies.

Demographic data

IDEA requires demographic information regarding early intervening
services and the LEA must annually report to the state the number of
children served who 1) receive early intervening services and 2) the
number of children served and subsequently received special education
and related services under Part B of the Act during the preceding two
year period (IDEA 300.226).

Along with early intervening services, states must annually report by
section 618 of the Act and Section 300.640 the number of children with
disabilities receiving special education and related services on any date
between October 1 and December 1 of each year (IDEA
300/F/300.641/a).

A reading intervention program considered for IDEA and NCLB should
provide records and reporting capabilities with the information
necessary meet federal requirements.

6. Records and Reporting

Progress and program accountability reports give educators and
administrators valuable tools to track student results — at student, class,
and school levels — through a single management interface.

Academy of READING provides a variety of reports, offering:

- Easy access - Reports can be accessed at any time, from any
workstation on the network, through the browser-based management
system. Easy access enables educators to monitor student progress
toward goals in a real-time situation.

- Federal information - Individual, class and school reports, usage
tracking, and demographic data let administrators effectively monitor
results and meet IDEA and NCLB requirements. This information can
be used for the required early intervention tracking, special education
placements, and other federal compliance areas.

- Student data - Detailed views of student progress enable formative
instruction and allow teachers to track students as they work through
the program, alerting them to trouble spots, “teacher time” flags, and
how much time is being spent on each task. Additionally, these
student reports can be used in IEP planning and monitoring, sharing
with students for those students who are self-monitoring, and sharing
with parents to demonstrate student’s academic status.

Academy of READING provides the records and reporting capabilities
with the information necessary to meet federal requirements.
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7. Response to Intervention (Rtl)

Both IDEA 2004 and NCLB encourage schools to provide additional
support to struggling students prior to official special needs
identification. “Response to Intervention (Rtl) is the practice of providing
high-quality instruction and intervention matched to student need,
monitoring progress frequently to make decisions about change in
instruction or goals and applying child response data to important
educational decisions “ (NASDSE, 2005). Schools and districts are
applying the Response to Intervention (Rtl) three-tiered model to
increase achievement for all students.

Eligibility for special education

The final IDEA regulations incorporate new requirements regarding the
identification of children with specific learning disabilities (SLD) and
early intervening services (EIS). Procedures other than the discrepancy
model may be used, including allowing a local educational agency to
consider a child’'s response to scientific, research-based intervention
(Rtl) as part of the SLD determination process. Response to
Intervention is so important, that a child can not be determined to be a
child with a disability under IDEA Part 300 if the determinant factor for
that determination is lack of:

- appropriate instruction in reading, including the essential components
of reading instruction,

- lack of appropriate instruction in math, or

- limited English proficiency (IDEA 300.206/b/1).

Special education determination must include repeated assessments
and other concrete data regarding the student’s response to Rtl. No
more than 15% of IDEA Part B funding can be used to develop and
implement an Rtl program; however, the funding must supplement and
not supplant funding provided by NCLB for these purposes.

A reading intervention program considered for IDEA and NCLB should
be a scientifically researched based intervention that meets the
requirements for a Response to Intervention program.

7. Response to Intervention (Rtl)

AutoSkill intervention solutions align to the core requirements as
outlined in the Response to Intervention (Rtl) guidelines. These
guidelines are:

- high quality instruction,

- active role for educators in students’ assessment,

- universal screening of academics and behavior,

- continuous progress monitoring of student performance,

- continuous progress monitoring to pinpoint students’ difficulties,

- implementation of research-based interventions,

- fidelity of intervention, and

- availability of progress monitoring data to determine interventions’
effectiveness and to make any modifications as needed.

Using a problem-solving approach, the Rtl model provides a proven
framework for the delivery of effective instructional practices matched to
student needs. AutoSkill solutions primarily fit into Tier 2 and Tier 3 for
intensive, individualized intervention. However, given the high number
of at-risk Tier 1 students in progress monitoring, AutoSkill solutions can
be applied as a supplementary program in general education for
students scoring at basic and below basic levels.

With a flexible delivery model and individualized training methodology,
AutoSkill solutions enable 1-20+ students for every teacher to work on
foundation reading and math skills, making it easier to scale Rtl-based
interventions across student populations, schools, and districts.

Academy of READING is scientifically research-based intervention that
meets the requirements for a Response to Intervention program.

In addition, the Academy of READING can be extended with the Rtl
Package to increase productivity for progress monitoring, data
collection and decision-making. Key features include the Advanced
Intervention Manager™ (AIM), which gives teachers the precision and
control to access detailed diagnostics, prescribe specific assignments,
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and modify training streams; and easy-to-read graphs that enable
teachers to determine progress at a glance for individuals and groups of
students.

8. Highly Qualified Teachers/Professional Development

Highly qualified teachers

IDEA and NCLB clearly discuss the requirements for highly qualified
teachers (IDEA 300/18/g/1 and Title I/A/602/10.) IDEA states that “for
any public elementary or secondary school special education teacher
teaching core academic subjects, the term highly qualified has the
meaning given the term in section 9101 of the ESEA” (IDEA 300.19/a).
The requirements for highly qualified special education teachers also
include:

- The requirements for special education teachers in general described
in 34 CFR 300.18(b) [see “Establishes requirements for special
education teachers in general, “Describes how a special education
teacher can meet the general requirements when participating in an
alternative route to certification program” and “Describes how a
special education teacher who is not teaching a core academic
subject can meet the requirements” in this document]; and

- The option for teachers to meet the requirements of section 9101 of
the ESEA by meeting the requirements of 34 CFR 300.18(c) and (d)
[see “Establishes requirements for special education teachers
teaching to alternate achievement standards” and “Establishes
requirements for special education teachers teaching multiple
subjects” in this document] (IDEA 300.18/a/).

A cross-reference in NCLB ensures that regular education teachers
have the necessary skills and knowledge to provide instruction to
students with disabilities in the regular education classroom (Title
I/D/662/a/4).

8. Highly Qualified Teachers/Professional Development

The innate design and implementation of Academy of READING
supports the concept of highly qualified teachers by providing them a:

- technology program established on scientifically-based research,

- highly qualified content structure correlated to national reading
content standards, and

- pedagogical model using task-analysis to break skills into simpler
components, a sequential approach to build readingl fluency, and
positive feedback and motivational elements to boost confidence and
self-esteem.

In addition, Year 1 technical and instructional support (toll free line) is
included in the purchase price of Academy of READING. Renewal fees
apply in Year 2+.

AutoSkill professional development services

Providing additional implementation expertise, AutoSkill's specialized
team partners with administrators, IT professionals, and teachers to
deliver comprehensive professional services to optimize student
achievement. Certified training specialists, with specialized knowledge
of how to increase student performance through software-based
training, work with staff to reduce the learning curve and accelerate
program results. Services ensure effective implementation while
building internal capacity with knowledge transfer and best practices
development. These services, although a complement to the Academy
of READING program, are not included in the program’s purchase.
Availability and pricing for selected programs can be discussed through
AutoSkill’s Professional Services department.
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Professional development

IDEA provides for support and direct services, including technical
assistance, personnel preparation, and professional development and
training (IDEA 300/G/300.704/b/4/i). The same statement is cross-
referenced in NCLB (Title 1/B/611/e/2/Cli).

IDEA also regulates assistance in identifying and implementing
professional development, instructional strategies, and methods of
instruction that are based on scientifically-based research (IDEA
300/F/200.604/a/1/ii). A similar statement is located in NCLB (Title
I/B/613/fI2/A).

Migratory children notation

The LEA must cooperate in the secretary® efforts under Section 1308
of ESEA to ensure the linkage of records pertaining to migratory
children with a disability for the purpose of electronically exchanging,
among the states, health and educational information regarding such
children (IDEA 300.213).

A reading intervention program considered for IDEA and NCLB should
support the concepts of highly qualified teachers and promote
continued professional development.

One service is the Train-the-Trainer Program. AutoSkill's Train-the-
Trainer Certification Program assists districts in building local capacity
for self-sustainable management of their intervention programs.
Building a team of experts for continued best practices and professional
development ensures year-over-year continuity of a successful
implementation. The Certification Program is designed to provide a
sustainable economic model for the district-wide implementation.

The first year involves identifying district and regional personnel that will
be responsible for AutoSkill implementations. These key individuals
receive master level training, mentoring and coaching by AutoSkill’s
expert trainers. Shadowing and modeling continues over year two, with
the program designed to reduce dependency on external trainers. By
year three, knowledge transfer is complete and district staff is taking the
lead in supporting schools within the district.

AutoSkill supports the concepts of highly qualified teachers and
promote continued professional development.
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